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Abstract 

This study showed how worksheets based on vocabulary learning strategies contributed to the 

development of fourth grade students’ writing. This study was conducted in a public, rural school 

with fifteen students in Cajicá, Colombia. The data gathering instruments were field notes, 

students’ artifacts and tests. The study followed the qualitative approach and was developed 

under the action research methodology. The findings indicated that the design of worksheets 

based on vocabulary strategies made students feel motivated not only to learn new words, but 

also to understand the strategies that allowed them to start the process of writing. Moreover, the 

writing strategies were a successful approach for students because they learned how to write 

simple sentences. Also, using the models provided they could write simple paragraphs. Finally, 

all of these activities allowed students to improve their performance. This study helped learners 

feel motivated to learn faster and encouraged them to understand the importance of the use of 

vocabulary, to learn new strategies and to value meaningful writing feedback.  

 

Keywords: materials development, vocabulary strategies, learning strategies, writing skills 
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Resumen 

Este estudio mostró cómo las guías basadas en estrategias de aprendizaje de vocabulario 

contribuyen a los estudiantes de cuarto grado a escribir. Este proyecto se realizó en una escuela 

pública, rural, con quince estudiantes en Cajicá, Colombia. Los instrumentos de recolección de 

datos fueron notas de campo, artefactos y pruebas de los estudiantes. El estudio siguió el enfoque 

cualitativo y se desarrolló bajo la metodología de la investigación-acción. Los resultados 

indicaron que el diseño de guías basadas en estrategias de vocabulario hizo que los estudiantes se 

sintieran motivados no sólo para aprender nuevas palabras, sino también para conocer las 

estrategias que les permitan iniciar el proceso de escritura. Por otra parte, las estrategias de la 

escritura eran una estrategia acertada para los estudiantes porque aprendieron cómo escribir 

oraciones simples y después usando modelos ellos podrían escribir párrafos simples. Finalmente, 

todas estas actividades permitieron a los estudiantes mejorar su desempeño. Este estudio ayudó a 

los estudiantes a sentirse motivados para aprender más rápido, alentándolos a entender la 

importancia del uso de vocabulario y estrategias de aprendizaje y para valorar la 

retroalimentación significativa de la escritura. 

 

Palabras clave: desarrollo de materiales, estrategias de vocabulario, estrategias de aprendizaje, 

habilidades de escritura 
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Introduction 

Nowadays, English is an important language that helps connect individuals with other 

cultures, thus opening their doors to the wider world. It is evident that the management of a 

single language is not enough in an interconnected world. Learning English is necessary for study 

and for work. For this reason, the purpose of this study is to give students the opportunity to learn 

vocabulary and to develop better writing skills in a new language, since this is a determinant for 

personal and social success.   

This research study focused on the development and implementation of worksheets to 

enhance students’ vocabulary and their writing skills. The worksheets gave students the 

opportunity to learn words which were incorporated by developing simple writing activities. 

Taking into account that vocabulary is an essential factor when students learn English as a 

Foreign Language (EFL), this study focused on developing and implementing worksheets based 

on vocabulary learning strategies because the knowledge of many words allows people to write, 

to communicate properly, to understand others’ speech and to develop students’ writing. The 

worksheets helped students to learn vocabulary and, at the same time, to use it to write sentences 

or descriptions. Increasing students’ vocabulary improved their writing skills and they were able 

to write simple sentences or descriptions. 

This paper is divided into five chapters. The first one introduces the research problem, its 

justification, and the research question; the second chapter describes the theoretical concepts; the 

third chapter presents the methodological design; the fourth one deals with the data analysis and 

findings; and the last chapter shows the conclusions and the pedagogical implications of the 

research. 
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Chapter I 

Research Problem 

Statement of the Problem 

This study resulted from the analysis of fourth-grade students and their need to learn new 

vocabulary to write. This was the reason why I designed worksheets based on vocabulary 

learning strategies to improve students’ writing. It was important to carry out a research study 

dealing with the lack of vocabulary considering that it provided the basis for writing.   

Without vocabulary, the process of language learning becomes difficult. Wilkins argued that 

“without grammar very little can be conveyed, without vocabulary nothing can be conveyed” (as 

cited in Thornbury, 2008, p. 13). The former quote summarises the author’s view point on the 

importance of vocabulary, where we can see that without learning words we cannot develop the 

use of a language. 

I had noticed that students’ main problem during their learning process was the lack of 

vocabulary because they did not know the meaning of several words. Therefore, they could not 

write any ideas. 

To identify this lack of vocabulary, I completed four informal lesson observations over a 

period of  a month. Arthar, Kelly, and Kasten (2008) stated that “writing down our observations 

and reflecting on them help us to become aware of the point of view from which we observe” (p. 

163). As a result, I noticed that students had difficulties retaining vocabulary and doing writing 

exercises. I realized that they needed some vocabulary learning strategies to improve their 

learning process in English. Nattinger (as cited in Jordan, 2007) affirmed that 

Comprehension of vocabulary relies on strategies that permit one to understand words and 

store them, to commit them to memory, that is, while production concerns strategies that 
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activate one’s storage by retrieving these words from memory, and by using them in 

appropriate situations. The priority this distinction assigns to comprehension is one of 

many reasons why a growing number of researchers believe that comprehension should 

precede production in language teaching. (p. 149)  

In line with the former idea, it is important to activate vocabulary comprehension 

including strategies such as: matching, labeling, unscrambling, repeating, and using imagery that 

allow students to expand their vocabulary and retain the new words in long-term memory. 

Research Question  

How do the development and implementation of worksheets based on vocabulary learning 

strategies enhance 4th graders' writing? 

Research Objectives 

General objective: To explore the contribution of the development and implementation 

of worksheets based on vocabulary learning strategies in 4th graders’ writing enhancement.   

Specific objectives: (a) To assess the effect of worksheets based on vocabulary learning 

strategies to enhance students’ writing in the EFL classroom; (b) to analyze students’ vocabulary 

learning and its incidence in writing; and (c) to describe students’ writing progress through the 

use of vocabulary learning strategies.  

Related Studies  

This research study dealt with worksheets based on vocabulary learning strategies to 

develop fourth graders’ writing skills. The three main constructs in which this study is framed 

are: materials development, vocabulary learning strategies, and writing skills. 

The first related study considered in this paper was the one developed by Muñoz (2010) 

who proposed the design of instructional materials to improve the English language level. The 
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purpose of this qualitative action research study was to account for children’s cognitive skills and 

writing development when using designed instructional materials. This study was carried out 

with twenty-seven (six-seven year old) children undertaking their first grade at a private 

coeducational school in Bogotá, Colombia. The researcher validated this study with four main 

instruments: students’ artifacts, video tapes, field notes, and conferences. The researcher 

concluded that the children overcame difficulties by using cognitive strategies, these strategies 

include repetition, organizing new language, summarizing meaning, guessing meaning from 

context, using imagery for memorization, because they support the learner and involve deliberate 

manipulation of language to improve learning. This study was relevant to my study because it 

showed the need to consider the use of strategies to support the teaching process. This study 

considered vocabulary strategies in the design of the worksheets.  

Additionally, Becerra (2006) carried out a qualitative action research study based on 

materials development to determine the criteria fourth graders use when they assess all the 

worksheets provided in English class. This study was implemented in a public school in Bogotá, 

Colombia, with a group of fourth graders who studied English as a foreign language. The data 

collection techniques used to support the proposal were questionnaires, semi-open interviews, 

and a teacher’s journal. The researcher made different worksheets focused on a specific topic for 

students to learn the vocabulary and then use the words to write sentences, the researcher’s 

objective was to guide students to improve in four skills. She concluded that instructional 

materials were difficult because the children did not understand either the instructions or the 

vocabulary. She found that it had been necessary to develop the activities with certain hints that 

helped students to solve the tasks easily. This study showed me that it is important to design 

materials with clear instructions. In this study a goal was to introduce vocabulary with certain 
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strategies and then give the students the guide to write simple sentences to allow them to 

understand and know how to write. In that way, understanding the instructions was crucial for 

students because they could develop all the activities and gain confidence. 

Regarding the construct of vocabulary learning, I found one qualitative action research 

study developed by Díaz (2014), whereby she examined the effects of metacognitive strategies to 

help learners increase and retain vocabulary. The study involved ten third, fourth, and fifth grade 

students whose ages ranged from eight to ten, from a public university in Monteria, Colombia. As 

data collection instruments, she used journals, questionnaires, and field notes. The researcher 

found that the learning strategies had a positive influence in the students’ vocabulary learning. It 

positively influenced their knowledge because they showed a more conscious process of 

awareness of the strategies they could use and recycle later. In this manner, students could 

manage obstacles encountered during the lessons by making use of different strategies. This 

research was significant to me because it led me to reflect upon my role as an English teacher and 

the importance of bearing in mind students’ learning processes. In addition, it encouraged me to 

continue applying learning strategies to enrich students’ vocabulary. 

In a similar fashion, Martínez (2014) conducted a qualitative action research study on 

how vocabulary learning strategies contributed to second graders’ English learning by using 

contextualized materials and short stories. This study was conducted in a private institution in 

Bogotá, Colombia. There were 38 students between the ages of seven and eight. The instruments 

used for collecting data were evaluation, students’ artifacts, and questionnaires. The findings 

showed that students used several association strategies such as associations of images, sounds 

and words categories, to deal with the new vocabulary and to use it in written exercises. This 

study granted important insights for my study, as it provided examples of the implementation of 
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new strategies for improving vocabulary teaching and learning in the EFL classroom. These 

strategies provided students with useful tools to improve students' English skills, in particular 

their vocabulary awareness. 

In another qualitative action research study, Lizarazo (2011) focused on the 

implementation of worksheets to guide students in writing descriptions. He designed some 

worksheets and some exercises implemented in a blog. The study was conducted with sixth grade 

students in a public school in Bogotá, Colombia. Regarding the instruments to collect data, the 

researcher used students' written exercises in their notebooks, in worksheets, and in a blog, as 

well as field notes, and students’ artifacts. He concluded that students' progress was reflected in 

the descriptions that they wrote in their final post on the blog and in their level of confidence 

when handing in writing exercises. Students discovered that technology is a useful tool for their 

learning process. This study gave me ideas about going beyond the vocabulary learning process 

and beyond using innovative strategies, such as the use of technology tools to improve students’ 

English level.  

Additionally, Ruiz (2003) implemented a qualitative action research study to show the 

importance of observing children’s attitudes and perceptions to guide them through the writing 

process. The study was carried out in a private school in Bogotá, Colombia. The participants 

were twenty-six second grade students. The researcher collected data through interviews, 

teachers’ and students’ conferences, students’ samples, and a teacher’s journal. After having 

analyzed the data, the author realized that oral activities helped increase students’ confidence 

when writing, because children could interact with their partners or teachers when they did not 

know how to write a word or an expression. She also realized how vital it was to provide students 

with a rich literacy environment. This research study helped me appreciate that students learn to 
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write through reading activities that let students increase their vocabulary and that provide them 

with appropriate writing models. 

Setting   

I carried out this study at Rincon Santo sede El Misterio School. It is a public school 

located in Cajicá, Colombia. It provides formal education for preschool, primary, and secondary 

level students. The institution is involved in the education of the community and promotes a 

series of values, such as responsibility, commitment, competitiveness, leadership, and 

adaptability to the challenges of the changing world. 

The fourth-grade students at the school used English booklets, and they received 2 hours 

of English class per week. The content of these booklets was very general; the topics were 

covered over very few pages and the suggested activities were not sufficient for students to 

internalize and learn a second language. Moreover, the resources were not enough to practice and 

improve their level. For this reason, it was important to design worksheets whose objective was 

to reinforce all the topics they needed for the school grade (fourth grade) under which this study 

was conducted. The materials were designed considering different vocabulary strategies and 

some grammar rules and tips, as well as taking into account activities addressing the need to learn 

to write.  

Rationale 

The school regards English learning as a fundamental component for optimizing its 

quality as an educational institution, and as an element that may help students to improve their 

future personal and professional lives. In this regard, the elaboration of these worksheets aimed to 

contribute to their general and linguistic academic development. The contributions to my students 

are related with the improving of their abilities because the worksheets and all the resources 
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offered, helped them to acquire the bases to learn in an effective way.   The contributions for the 

school involved improving its academic ranking in comparison to other neighboring schools. For 

my colleagues, this study helped them too because they had the opportunity to review the 

materials and thus considered the idea of improving their teaching practices through the design of 

worksheets. 

On the other hand, this research study constitutes a significant contribution to my 

professional development, as a teacher and researcher, since it helped me to propose innovative 

materials, based on an analysis and reflection of my students' needs. 

Additionally, it is important to mention that this study is linked to the Materials 

Development field of study of the Masters’ for Emphasis on English Didactics, and aimed to 

contribute to this research line in terms of Materials Development to foster the reinforcement of 

writing skills through the use vocabulary learning strategies worksheets.  
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Chapter II 

Literature Review 

This research study focused on the implementation of worksheets based on vocabulary 

learning strategies to enhance students’ writing. It was important to keep in mind that students 

needed to learn specific vocabulary to communicate effectively in a globalized world. Therefore, 

this study developed three important constructs that are materials development, vocabulary 

learning strategies, and writing. Thus, this study sought to help students to enhance their writing 

through the design of vocabulary-based worksheets.   

Materials Development 

It is a field in teaching that teachers undertake as part of their practice and which allows 

them to go further with the design, adaptation and use of some materials. Tomlinson (1998) 

mentioned that “materials development refers to anything which is done by writers, teachers or 

learners to provide sources of language input to exploit those sources in ways which maximize 

the likelihood of intake” (p. 2). Materials development should give opportunities to internalize 

the language and guarantee successful learning.  

       Types of Materials. The process of materials design may help to make teachers more aware 

of what is involved in teaching and learning. The materials can be books, cassettes, exercises, 

newspapers, worksheets, TV programs, the Internet, movies, songs, brochures, comics, literature, 

and texts. There are two kinds of materials: authentic and non-authentic materials. The authors 

have different opinions about the advantages and disadvantages of each one. 

       Authentic materials. Richards (2001) asserted “that authentic materials have a facilitating 

role in the learning process in the sense that the communication that takes place in the class must 

resemble as much as possible the communication observed in the real world” (as cited in Almi & 
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Bentouzi, 2015, p. 16). Guriento and Morley 2001 argued that “authentic materials is significant 

since it increases students’ motivation for learning, makes the learner be exposed to the "real 

"language” (p. 347). It means that these kinds of materials contextualize the culture to students. 

Hutchinson and Waters (1989) “set out that the term authentic usually means the real life-

language taken from the target situation, and which are not designed for language learning 

purposes. (as cited in Almi & Bentouzi, 2015, p. 16). Here, authentic materials are connected to 

the students’ lives, since these kinds of materials transport the real world into the classroom. 

Sometimes, authentic materials lose their authenticity since they are removed from their original 

context.  

Non-authentic materials. On the other hand, the teachers use non-authentic materials 

because they are created for pedagogical purposes. According to Flowerdew and Peacocok 

(2001), non-authentic text "cannot represent real world language" (p. 182). Additionally, Wallace 

(1992) asserted that “as soon as texts, whatever their original purpose, are brought into the 

classroom for pedagogic purposes they have, arguably lost authenticity” (p. 72).  

Some schools do not offer materials that are focused on students’ real needs. This is the 

reason why some teachers need to adapt the resources offered by schools or, even better, to take 

the initiative of designing materials. Graves (2000) affirmed that “materials development is the 

planning process by which a teacher creates units and lessons within those units to carry out the 

goal and objectives of the course” (p. 149). Indeed, designing materials needs to be planned 

carefully by the teacher when he/she starts to organize the syllabus for the subject. Graves (2000) 

stated that  

Decisions about developing materials are rooted in your beliefs, understandings, and    

experience. They also depend on your goals and objectives, the way you contextualize the    
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content of the course, the way to organize and sequence your course, and your    

understanding of your students’ needs. (p. 166)  

Consequently, designing materials is a personal and professional decision that teachers 

should make to plan a class that makes students’ learning process more meaningful. For this 

reason, teachers should use their creativity and knowledge of students' learning process to design 

materials that may provide learners with meaningful and enriching input, as well as use strategies 

that can enhance students’ performance.  

The benefits of developing materials. Involve being aware of students’ needs. Hence, 

teachers gain experience. This should improve the design of appropriate and innovative activities 

that may lead teachers to become agents of change. Besides, students can value their own 

learning process because they find a close relationship between the materials and their context.        

At the same time, teachers should learn about students’ different ways of thinking and 

behaving to then adapt the materials based on their needs. Núñez and Téllez (2009) stated: 

Acknowledging that students learn at particular speeds and succeed in different manners, 

teachers should consider this diversity when teaching the target language and when 

developing their materials trying, at the same time, to keep the balance among students’ 

language learning needs, preferences, motivations and expectations, their affective needs, 

and the institutional policies. (p. 173) 

Teachers should focus on the students’ behavior to identify the best way to prepare the 

activities because the differences between students play an important role in students’ learning 

process and in their own teaching experiences. Therefore, these differences should be considered 

during the development of any materials. Even if the students have different learning styles, the 

materials should offer them the opportunity to achieve goals.     
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Moreover, there are some aspects to consider when teachers decide to develop their own 

materials. There are also some principles to consider when developing materials. The 

development of attractive and innovative activities by taking into account students’ individual 

characteristics and being conscious of students’ feelings and expectations toward their learning 

process, promote confidence and engagement with the students’ learning process.  (Núñez & 

Téllez, 2009). These principles contributed to motivating students through attractive materials 

that encouraged students to learn new words and use them to start writing simple paragraphs. 

These principles also play a crucial role on materials development because students become 

active agents of their learning process. Besides, the principles could offer a remarkable way to 

improve learning strategies. As a result, teaching and learning become interactive activities in the 

classroom.  

Additionally, designing materials requires an organized course of action to develop 

successful activities. For this reason, the present research study followed the materials 

development scaffolding proposed by Núñez, Téllez, Castellanos and Ramos (2009). As a first 

step, teachers should carry out a needs assessment to determine the students’ perceptions about 

what they need and want to learn. The next step is to identify the approach or method to be used 

in the development of materials. Then, by considering the needs assessment results, teachers can 

start designing materials. Moreover, teachers should choose an approach related to the nature of 

language and language learning. The third step is to determine the general goals and objectives of 

the course. Teachers should decide the purpose of the activities included in the materials. Another 

important factor is that clarity is essential for students to understand the real purpose of their 

learning process, which should be meaningful to them. The fourth step is to design a syllabus 

where teachers should organize the content and know how to address it. The fifth step refers to 
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developing the materials: based on the needs assessments, the principles, and objectives, teachers 

can proceed to design materials that benefit students’ learning. Finally, teachers should pilot and 

adjust materials.  In this regard, the design of worksheets for this study took into account the 

principles, the use of vocabulary and teaching strategies named above and when the first one was 

finished, the piloting step helped me identify the changes needed to improve the activities. This 

whole process led to a successful result: accomplishing the objectives. 

Vocabulary Learning 

Vocabulary is crucial for language learning because when people acquire sufficient words 

and expressions, the communication process flows more quickly and easily. It also allows the 

individual to express thoughts and opinions. As Watkins (2005) stated, “learning some words and 

phrases in a new language allows people to start to communicate at once” (p. 34). When teachers 

provide new vocabulary, they should think about the use students can give to it. Once students 

find out the vocabulary’s use and start using it, they realize how important it is to communicate in 

the foreign language. Consequently, they could start using that specific vocabulary for specific 

purposes such as for writing.  

Some authors have defined vocabulary in different ways. Linse (2005) explained that 

“language consists of words. Vocabulary is the collection of words that an individual knows” (p. 

121). Humans tend to need words to communicate in any language. Consequently, students 

should develop second language vocabulary in the same way they do with their first language. 

Jordan (2007) considered that “vocabulary development is of concern to all four language skills, 

but here it is treated as a link between reading and writing” (p. 14). In light of this, vocabulary is 

a tool to develop language skills. For this reason, it is necessary for language learners to acquire 
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enough vocabulary that allows them to understand and express their ideas through their skills’ 

use.  

Vocabulary learning strategies. Based on the facts mentioned before, teachers should 

seek for a methodology and appropriate strategies for students to assimilate, learn, and apply 

vocabulary effectively. Harmer (2007) proposed that “teaching vocabulary is a major part of 

teacher’s art. Students need to see words in context to see how they are used” (p. 229). 

Vocabulary should be contextualized for students to associate the words with their daily life; but 

it is even more important for them to know how to use it.  Additionally, students learn vocabulary 

meaningfully and naturally when teachers provide a context and activities to use it. One example 

of learning strategies is the use of memory activities to learn vocabulary.  

Memorization is an important strategy to learn vocabulary. It entails the ability to 

memorize words or situations; thus, it is fundamental to help students memorize vocabulary. 

Vocabulary is essential to acquire knowledge in a foreign language. As Nattinger (as cited in 

Jordan, 2007) affirmed: 

Research in memory suggests that words are stored and remembered in a network of 

associations. These associations can be of many types and be linked in a number of ways. 

Words in our mental lexicon, for example, are tied to each other not only by meaning, 

form and sound, but also by sight. (p. 161) 

Teachers should find strategies for students to make associations with the new words,  

using visual aids to guarantee their storage and later their use. It is worth noting that when 

teachers design materials, they should seek a plan to teach vocabulary that stores the vocabulary 

taught in long-term memory. More precisely, in Gairns and Redman’s words, “more meaningful 

tasks require learners to analyze and process language more deeply, which helps them to commit 
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information to long term memory” (as cited in Jordan, 2007, p. 161). It implies for teachers to 

adapt strategies to memorize words in a useful way for students to remember as many words as 

possible.  

Therefore, vocabulary learning strategies are crucial when teachers design activities or 

materials: these strategies focus directly on what vocabulary to teach and how to do it by bearing 

in mind the context and the participants. Watkins (2005) pointed out that “there are many ways of 

teaching new words and phrases and teachers need to learn a variety of techniques, because some 

methods will work better with certain classes” (p. 34). The first step is choosing what vocabulary 

to teach, as this is a factor which may affect students’ learning. The author considered the 

following strategies for selecting vocabulary: make students feel the necessity to learn new words 

to understand and maintain interest when reading a text. Something important is that teachers 

should classify the use of words for students to assimilate them easily. This difference should be 

a process starting from the simplest vocabulary to the most complex.  

Some authors like Scrivener (1998) and McCarten (2007) agreed on the use of different 

strategies to teach vocabulary. The first strategy that they proposed is to give students short lists 

of new words so that they can choose from pictures to help them identify the meaning of the 

word. The second strategy entails asking questions like “How do you say?” and “What does it 

mean?” It is also advisable to give phrases like “It’s a kind of” and “It’s like a” (p. 20). These 

strategies allow students to paraphrase the word, discover what it means, and relate it to their own 

context. The third strategy is repetition, which helps students practice the correct pronunciation 

and to learn the word. Finally, the authors propose giving students different activities that are 

focused on the vocabulary that the teacher wants them to learn. 
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These activities may include memory games, pictures, and exercises in which the learners 

match words, explain the vocabulary to other students and find synonyms, opposites, or related 

words. The strategies mentioned above can help students learn vocabulary, use it in different 

situations, and develop language skills. In this regard, my study included an array of activities 

that matched students’ preferences and context. The strategies like repetition, using imagery, 

matching, listing words, drawing and making associations were tailored to their learning styles, 

language level and age. The strategies mentioned helped students develop their vocabulary 

learning process, for strengthening their writing, which is the construct that will be explained 

below.  

Writing  

It is fundamental to mention the definition of literacy. It entails the ability to read and 

write a language. According to the National Institute for Literacy (2016), “writing, however, is 

not just a method of communication and expression. Several researchers have found that, much 

like reading, improving one's writing skills improves one's capacity to learn, and learning to write 

well requires instruction” (section Key literacy component: writing, para. 1) For this reason, this 

study aimed to contribute to the development of better methods for learning how to write in the 

early years. Throughout this study the students were continuously practicing their writing, and 

started to write texts. 

Writing is an important part of communication. Besides, writing is used in all fields; it is a 

skill that everyone should learn. Hamp-Lyons stated that “writing is a personal act in which 

writers take ideas or prompts and transform them into “self-initiated” topics” (as cited in 

O’Malley & Valdez, 1996, p. 136). Writing is a way to express ideas or opinions. Writing should 
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be a natural process when learning a language because it is one of the main forms of 

communication.  

Harmer (2007) argued that “writing encourages students to focus on accurate language 

use and, because they think as they write, it may well provoke language development as they 

resolve problems which the writing puts into their minds” (p. 31). This quote focuses on the fact 

that when writing, learners can have more time for processing information, and therefore, they 

may have the opportunity to make more careful choices in terms of language use. In this regard, 

the writing process should be strengthened by using grammatical rules to allow students to learn 

to write in a correct way. It is also important for teachers to take into account what students need 

to learn to be able to write so that they feel comfortable in doing so. 

Types of writing. Although there are several types of writing such as persuasive, 

instructive, informative, and descriptive, among others, in this study the main goal was that 

students were able to write simple descriptive paragraphs.  In this study the main goal is that 

students be able to write a simple descriptive paragraph. According to Schacter (n.d.), 

“Descriptive writing describes a person, place, or thing in a way that enables the reader to 

visualize it” (p.5).  Writing in a descriptively way allowed students to organize their ideas 

following the models provided in the worksheets. Throught examples, students could learn how 

to write with clarity and purpose.  

Stages of writing. To achieve the purpose mentioned above, Harmer (2007) asserted that 

the writing process has four main stages: planning, drafting, editing, and the final version. 

Planning means organizing the ideas and determining what is going to be written. The audience 

and content structure that they have decided to include should be considered. Drafting is defined 

as the first text people write. This means that this text may contain many mistakes and it should 
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be checked. Editing refers to analyzing and reflecting upon the unclear words or sentences. The 

final version refers to the moment when the writer is ready to send the written text. Under these 

circumstances, these four elements are important steps for teachers to bear in mind when starting 

the worksheets design. This process should encourage learners to communicate clearly. When 

students practice, and try to write better, they will be able to improve their writing. My research 

study, through the worksheets I developed, followed the stages mentioned above so that students 

had a clear idea on how to start to write, and by following the models they were given they 

understood the importance of step by step writing for a complete process. 
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Chapter III 

Methodological Design 

This chapter defines the approach, type of study, participants, and data gathering 

instruments. Then, it explains the instructional design with its components. 

Research Design  

Approach. My research study is based on the qualitative approach because I wanted to 

observe students’ reactions when they developed the activities, by taking into account which ones 

they liked the most, and identifying the most useful ones for their learning process. Creswell 

(2009) asserted that  

Qualitative research is a means for exploring and understanding the meaning individuals  

or groups ascribe to a social or human problem. The process of research involves  

emerging questions and procedures, data typically collected in the participant's setting,  

data analysis inductively building from particular to general themes and the researcher  

making interpretations of the meaning of the data. (p. 4)  

The above mentioned points lead to an understanding that this type of research originated 

from a social problem that must be addressed and given a solution. These problems are specific 

so the data analysis must start with a specific analysis and conclude with a generalized analysis. 

This kind of approach allows people to observe, talk, and interact with others to 

understand what is important to them and how they can learn. In this way, teachers attempt to 

make sense of or interpret phenomena in terms of the meanings people give to them.   

Additionally, Denzin and Lincoln (2005) attested that “qualitative research is a situated 

activity that locates the observer in the world” (as cited in Merriam, 2009, p. 13). Van Maanen 

(1979) also affirmed that this approach “is an umbrella term covering an array of interpretive 
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techniques which seek to describe, decode, translate, and otherwise come to terms with meaning, 

not the frequency, of certain more or less naturally occurring phenomena in the social world (as 

cited in Merriam, 2009, p. 13). Qualitative research gives teachers the opportunity to gain an 

understanding of students’ opinions and interests, through observations and behavior analysis to 

study the problem in-depth, and carry out self-reflection on our role as teachers and on who the 

students are. Both the analysis and reflection processes are advantages of this kind of approach 

because the researchers will be able to use tools and strategies to identify the students’ difficulties 

to improve their teaching practice.  

Type of study. The type of study is action research. It is a process through which teachers 

investigate teaching and learning so as to gain more of an understanding of themselves as 

teachers, their classrooms and their students, to improve their own and their students' learning. 

Following the structure of an action research study, I identified a problem in my classroom, and 

then I decided to conduct a pedagogical intervention to solve the problematic situation. Burns 

(2003) highlighted that “the major focus of action research is on concrete and practical issues of 

immediate concern to particular social groups or communities” (p. 24). When some teachers want 

to go beyond teaching a simple topic, they find the way to reflect on their teaching practice and 

try to improve it. Action research is a process that requires the analysis of situations in 

classrooms to make good decisions and to improve the learning experience of all students. 

Mills (2011) highlighted that “action research engages teachers in a four-step process: 1. 

Identify an area of focus, 2. Collect data, 3. Analyze and interpret data, and 4. Develop an action 

plan” (p. 5). The formerly mentioned steps provided an overview of the process of teacher 

research. The first step should be specific. The second step is deciding what information you need 

to answer your question and how it can be collected - most of the time you need to develop your 



 WORKSHEETS BASED ON VOCABULARY TO ENHANCE WRITING  
   21 
 

 

own instrument; and for the third step, the data must be analyzed to proceed to the last step: 

creating a plan to identify a solution to the problem. Considering these steps, firstly, I identified 

the population and its problem and designed my research question; secondly, I implemented the 

needs analysis as a tool to confirm the research question, when I finished collecting data; thirdly, 

I analyzed and interpreted it; and finally, I developed an action plan to solve my students’ 

problem. 

Participants. I developed this research in a public School called Rincon Santo, which is 

situated in Cajicá, Colombia. The social economic stratification of students is two or three. The 

group liked English but was concerned with the lack of vocabulary and, at the same time, with 

the difficulties they had when writing. For this reason, they did not feel comfortable about 

participating in writing activities. They had two hours of English class per week. Therefore, to 

maximize their learning in such a small period of time, this study aimed at improving students’ 

vocabulary to support their writing skills. 

Students. I worked with fourth graders, 12 boys and 13 girls, whose ages ranged 

between 9 and 12. However, I chose 12 students following the convenient sampling technique. 

According to Dubovskiy (2016), “this sampling method involves getting participants wherever 

you can find them and typically wherever is convenient. In convenience sampling no inclusion 

criteria identified prior to the selection of subjects.  All subjects are invited to participate” 

(Convenience sampling section, para. 2). Following this technique, I chose the participants 

because they had similar characteristics, bad vocabulary, and difficulties with writing simple 

sentences. 

Teacher-researcher and text developer. To carry out this study, I developed different 

roles. The first one as a teacher who sought to improve the environment and academic 
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performance of students. The second as a teacher-researcher in which I had the opportunity to 

observe, analyse, design, and implement the pedagogical intervention; and then, I played the role 

of materials designer where I made six worksheets considering the development of vocabulary to 

guide students through their writing process.   

Data gathering instruments. Three instruments were used in this research: field notes, 

artifacts, and tests. These instruments fit the qualitative approach because they allow teachers to 

gather their observations and descriptions about students’ behaviors.  

Field notes. Macintyre (2000) explained that “notes are quick observations of something 

that is happening now, and so they have a liveliness and authenticity that is pleasing” (p. 62). 

Field notes allow the researcher to keep in mind many situations that make it possible to identify 

different issues. In my study they were also an important source of information, which is highly 

used in qualitative research. According to Burns (2001), field notes provide a detailed depiction 

and interpretation of the behaviors and situations we observe. This instrument allows the 

researcher to capture specific information to be thoroughly analyzed. These notes are written in 

real time, “in the heat of the moment, during observations of events, interactions, activities and so 

on” (Lankshear & Knobel, 2006, p. 35). Through this instrument, I was able to register the events 

that took place in the classroom, during the worksheets development.  

Students’ artifacts. They helped me obtain real evidence of the students’ learning 

process. In Lankshear and Knobel’ words (2006), “artefacts are concrete evidence and can alert 

researchers to useful avenues of investigation and provide additional insights into participants’ 

everyday lives” (p. 235). Through the artifacts, I was able to observe how students performed 

each activity and were aware of their weaknesses. Students also had the chance to reflect upon 

their mistakes and performance when writing.  
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Test. The test was an instrument to identify and verify the process of learning vocabulary 

before and after the application of the worksheets and later students’ writing process.  This 

process is known as formative testing. Cohen, Manion, and Morrison (2011) clarified that 

“formative testing is undertaken during a programme, and is designed to monitor students’ 

progress during that programme, to measure achievement of sections of the programme, and to 

diagnose strengths and weaknesses” (p. 481). The purpose of this kind of test was to know if the 

activities proposed in the worksheets contributed to students’ vocabulary learning and writing 

learning process. As the author already mentioned, the learning process changes every day, and 

teachers should be prepared to face these changes and to adapt the way of assessing learners.  

Moreover, Cohen (1994) suggested that there are many reasons for conducting language 

assessment in the classroom, since this assessment encourages significant students’ participation. 

Tests’ goals should be clear for students to notice that they are useful and fulfil their needs. Tests 

are also significant for students because teachers can offer them feedback. Thus, students can 

learn about their strengths and weaknesses (Cohen, 1994). This process of accomplishing 

different objectives allows students to feel secure and aware of their own learning process. 

Instructional Design 

This section describes the pedagogical intervention, the objectives, the innovation of the 

intervention, the theory of language and language learning, the methodological approach, the 

instructional stages, the topic selection and finally, and one sample of the pedagogical 

intervention. 

Pedagogical intervention. Using a wide range of vocabulary helps people to 

communicate in an effective way. If people do not have sufficient vocabulary knowledge, they 

will not always make sense when communicating. My concern was that students did not have 
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enough vocabulary. Thus, they did not feel comfortable when writing. The use of worksheets was 

an effective instructional set of materials to help students learn vocabulary and write properly. 

For Núñez, Pineda and Téllez (2004), “vocabulary and grammar exercises should be embedded in 

the topic that is being studied. Activities should promote exposure to the target language and 

opportunities to recycle the grammar and vocabulary points to be learned” (p. 132). For this 

reason, the topics in the worksheets that I developed offered words in context to foster students’ 

interest, so that they could write properly. 

Furthermore, designing effective materials is a process that involves SLA (second 

language acquisition) principles, depending on teachers’ goals and students’ needs. Núñez and 

Téllez (2009) stated that, “materials development entails the blending of reasoning and artistic 

processes, which are guided by some tenets and essential ingredients that help both language 

learners assimilate and provide teachers with the groundwork to embark on the materials 

development route” (p. 175). The design of materials has a complete process that requires an 

artistic part that is able to motivate the learners and guide them to assimilate the language in a 

more understandable and easier way. Bearing this in mind, worksheets should be attractive to 

students through images that allow vocabulary knowledge, provide clear instructions, and should 

have punctual strategies.  

To have a great impact on students, teachers should focus on the principles proposed by 

Tomlinson (2011), the first principle: “Achieve impact through novelty, variety, attractive 

presentation, and appealing content” (p. 2). One of the most outstanding features that worksheets 

have is the originality in the presentation of topics and activities to capture all the students’ 

interests and enthusiasm through colors, images, activities, and games. In the worksheets I 

designed the images were colorful and appealing. The activities followed the multidimensional 
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approach which allowed students to practice in a dynamic way. The second principle suggests 

that teachers should “help learners feel at ease. SLA Research has revealed that students seem to 

learn more and in shorter time when being relaxed and comfortably engaged in learning 

activities” (p. 3). The development of the worksheets was always under a good environment, 

students felt comfortable and the activities allowed them to open their minds and live through an 

unforgettable learning experience. In addition, another principle states that teachers should also 

“help learners develop self-confidence. Relaxed and self-confident learners learn faster” (p. 5). It 

is important to make students feel everything is going well in their learning process. For this 

reason, the worksheets had a space of feedback that gave students them the confidence to 

recognize their mistakes and improve on them. At the same time, teachers should always give 

feedback to their students. Teachers should avoid negative comments and provide constructive 

comments. In this study this principle is the most important one because for the writing activities 

students need feedback to gain self-confidence. Finally, the fourth principle establishes that 

materials “must be perceived as relevant and useful by the learner” (p. 6). This is the reason why 

the worksheets are based on topics related to students’ interests, which make them more 

meaningful to them. Students are more likely to pay attention and be excited about their learning 

when they view the class as relevant to themselves and connected to their interests. 

Additionally, one significant component of this pedagogical intervention is that it 

incorporates different vocabulary learning strategies. Hatch and Brown argued that “vocabulary 

teaching strategies refer to everything teachers do or should do in order to help learners learn the 

vocabulary of the target language” (as cited in Takac, 2008, p. 106). In this research study, I 

designed materials including different vocabulary learning strategies with assorted vocabulary 

activities such as: matching, labeling, repetition, and using imagery, among others, after that they 
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had a little explanation of some grammar rules to start writing simple sentences which were later 

useful for students to organize the ideas and write simple descriptions. 

Instructional objectives. The main instructional objective was to design and implement 

worksheets based on vocabulary learning strategies to enhance students´ writing. This study had 

three specific objectives: (a) to assess the students’ writing development through the 

implementation of worksheets based on vocabulary learning; (b) to create a good environment for 

students to learn in a comfortable way; (c) to provide students with meaningful vocabulary to 

apply to their learning process; and (d) to raise students’ awareness of the importance of using 

strategies to learn and use vocabulary to write. 

Intervention as innovation. My research study focused on vocabulary learning to enable 

students to write simple descriptions. The main goal was to solve students’ difficulty in obtaining 

enough vocabulary to develop the writing activities suggested by teachers. Ladino (2013) 

affirmed that “innovation is a plan or a set of strategies that teachers can use or implement to 

acquire new knowledge according to the context where the participants are” (p. 59). Innovation is 

creating new things to facilitate the students' process through contextualized materials that focus 

on the type of population and its needs. When the topics are related to students' needs and 

interests, they make vocabulary learning purposeful for students. 

Markee (2001) defined innovation “as a proposal for qualitative change in pedagogical 

materials, approaches, and values that are perceived as new by individuals who comprise a 

formal language education system” (p. 120). This quote highlights that if any activity does not 

work, we can learn from it, modify it and try again - trying to be innovative. Teachers should use 

active learning techniques to engage students, and encourage innovation and creativity.  
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On the other hand, these materials were innovative because they gave students the 

opportunity to work on a different kind of materials, rather than having textbooks that often 

present themes that are not of any interest to students and that are not focused on their cultural 

background and local context. Besides, these worksheets could be used by future teachers at the 

school.  

Theory of the nature of language and language learning. The theory of language that 

defined this study is the linguistic perspective. According to Tudor (2001), “it focuses on 

understanding the concept of language. This perspective of language answers the question of how 

the language can be analyzed and presented to students in an effective and meaningful manner” 

(p. 50). This theory was connected to the schools’ curriculum where this study was conducted. 

The school favors grammar teaching. Being congruent with the school’s linguistic view of 

language, this study tried to build through the target vocabulary enough bases to improve the 

students’ writing process. The focus was related to making the learning of vocabulary meaningful 

for students. Another view of language considered was the functional one. According to Richards 

and Rodgers (1986): 

       This theory emphasizes the semantic and communicative dimension rather than merely the         

       grammatical characteristics of language, and leads to a specification and organization of    

       language teaching content by categories of meaning and function rather than by elements of  

       structure and grammar. (p. 17) 

I chose this view because although it is true that the worksheets have a small explanation of 

grammar, the purpose of them was to guide the student in the writing process. Both views 

contributed to the process of designing the activities and allowed students to increase their 

motivation and self-confidence. 
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The theory of language learning underlying this research study was experiential learning. 

Tudor (2001) stated that with “experience in context: students learn a language to make a 

pragmatic use of it” (p. 12). Lived experience in different activities allows students to learn 

because activities are relevant to them. Therefore, fourth-grade students needed someone who 

could teach them to learn how to take advantage of their experiences. 

Methodological approach underlying the pedagogical intervention. Through this 

pedagogical intervention, I developed six worksheets to help enhance students’ writing. To 

achieve that goal, I chose the multi-dimensional approach because students could experience 

learning through feelings, movements, and experiential activities that allowed them not only to 

change the class environment but also engage them in their own learning process. Keeping in 

mind these characteristics, Tomlinson (2003) claimed that “a multi-dimensional approach aims to 

help learners to develop the ability to produce and process an L2 by using their mental resources 

in ways similar to those they use when communicating in their L1” (p. 168). As stated above, this 

approach helped students learn through experiences, which allowed them to use all their senses, 

using the resources offered in the worksheets.   

According to Tomlinson (2003), the multi-dimensional approach is based on four 

principles:  

Engaging affect (activities that take into account personal experiences and good memories  

about attitudes creating personal mental representations); imaging activities (mental  

images that are very important to produce and process language); inner voice (activities  

that allow students to talk with themselves and internalize the vocabulary); and  

kinaesthetic activities (all about physical activities). (p. 168)  
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These activities when included properly in the worksheets can offer enriching learning 

opportunities for students. 

It is worth mentioning that this approach gave me enough support to develop the 

pedagogical intervention because students liked dynamic activities and had different learning 

styles. Therefore, it was essential to engage them in activities that enhanced their self-confidence 

and made them feel at ease. The pedagogical strategy entailed dealing with vocabulary to write 

simple descriptions. In this regard, Ladino (2013) affirmed that “when students perceive the 

content as interesting and useful, they probably learn the language because they are motivated 

and there are more possibilities for successful learning” (p. 61). To work on topics that students 

like can make the activities more interesting and meaningful. In the case of this research study, 

the activities that were based on the multi-dimensional approach were Students can use all their 

senses through dynamic activities that help them connect with the topic.   

Connection of the pedagogical intervention with the research question. The first 

stage I did was to implement the needs assessment to know about students’ interest. Then, I 

started designing the worksheets that were focused on the multi-dimensional approach proposed 

by Tomlinson (2003). This approach included activities based on experiential situations that 

allowed students to practice and learn using their senses.  Also, I included some activities 

considering the vocabulary strategies like matching, repetition, labelling, and listing words 

among others. Moreover, the worksheets included explanations that were a useful strategy for 

students to write coherent sentences. The last exercise was the practice on writing a simple 

description following a model. All these contents were focused on giving an answer to the 

research question. 
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Suggested instructional phases. I developed some stages suggested by Núñez et al. 

(2009). The first stage comprises implementing a needs assessment where I identified students’ 

needs and interests and defined their profile. Second, I chose an approach that could improve 

students’ English learning. Third, I wrote the general goals and objectives of the course 

considering the needs assessment findings. Fourth, I reviewed the topics considering students´ 

input and selected the most appropriate topics. Then, I designed six worksheets based on 

vocabulary to enhance students’ writing. I revised the materials, then I piloted them and finally, I 

adjusted and implemented them.  

Proposed material development framework. I followed the framework provided by 

Núñez, et al. (2009) who proposed some phases to develop materials: “a) Needs assessment, b) 

setting goals and objectives c) content, d) selecting and develop materials and activities, e) 

organizing the content and activities, f) evaluation. g) resources and constraints” (p. 177). These 

features provided the stages to design six worksheets that were based on vocabulary learning 

strategies to enhance writing skills.   

 Informed consent. I wrote a letter (See Appendix B) to the school principal asking for 

permission to develop the research study with fourth grade students at the school. Then, I sent a 

consent form to the students’ parents and had them sign it (See appendix B). Parents were 

informed of the benefits of the research study for their children. I also informed parents that the 

purposes of this research study were only used for academic purposes, likewise the responses be 

kept anonymous at any time. Participants were aware of their right to refuse to participate. 

Moreover, I wrote my email address and phone number so they could contact me if they had 

doubts regarding the research process. 
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Sensitization. I held a meeting with my students to explain the research study and 

implementation process to them. I talked to the students and told them about the importance of 

this for their learning process. I explained the significance of the development of the 

implementation of the worksheets to them as a complement to their English classes. I described 

the content of each worksheet to them and they identified with them because of their interest in 

the topics. I made them aware of the value, not only for me but also for their learning process and 

behavior during the development of the worksheets. 

Implementation of the materials. After recognizing the problem with the needs 

assessment and choosing the topics, I implemented the worksheets that had the following 

characteristics: The first worksheet was about actions. The second one dealt with the use of 

bedroom vocabulary (There is/there are and prepositions). The third worksheet included fruits 

and vegetables vocabulary and recipes. The fourth one was related to classroom objects (There 

is/there are and prepositions). The fifth worksheet dealt with places in the city, prepositions of 

place, and asking and giving directions. The last one was about sports and hobbies including 

indoor and outdoor activities and future time “I am going to”. All the worksheets were designed 

based on the students’ likes and interests. The intended purpose of the implementation of these 

materials was: first, to give the students a diagnostic test; then, to implement the first three 

worksheets; after that, I conducted another test to see if they improved. After this, I implemented 

the other three worksheets. The last three worksheets were more complex than the previous ones. 

Finally, I implemented the last test to see if the process helped students to improve. I also 

designed a self-assessment form to make sure of some materials’ aspects, their impressions, 

learning of vocabulary and writing process. 
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The following worksheet corresponded to one of the six worksheets developed in the 

implementation process.  
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Sample of worksheets 
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Chapter IV 

Data Analysis 

Data Analysis Procedure 

This chapter explains the stages that were followed to analyze the data and identify the 

categories and subcategories that emerged in the current study. It is of paramount importance to 

mention that the data analysis was an important stage in this process, which is in line with what 

Hubbard and Power (2003) indicated: “data analysis is a way of seeing and then seeing again. It 

is the process of bringing order, structure, and meaning to the data, to discover what is 

underneath the surface of the classroom” (p. 88). For this reason, this process of giving meaning 

to the data helped me to answer the question in this study. 

Following the qualitative approach, I selected the grounded theory. One definition 

presented by Moghaddam (as cited in Cohen, Manion & Morrison, 2011) is that “grounded 

theory is a set of relationships data and categories that proposes a plausible and reasonable 

explanation of the phenomenon under study” (p. 598). This definition gave a clear idea of how 

through different qualitative pieces of evidence from the instruments and the emergent categories 

a researcher finds, he/she can give an answer to the research question. According to Freeman 

(1998), the process of naming, grouping, finding relationships, and displaying corresponds to the 

basic stages for identifying the categories and subcategories in the data analysis. First, I 

systematized the information gathered from different instruments. After that, I read the evidence 

provided in the instruments several times. Second, I took the key ideas using the color coding 

technique. Regarding this technique, Stottok, Bergaus and Gorra (2010) mentioned that: 

It was of importance to use an effective way of coding and analyzing interview data. 

Hence, the idea of Colour Coding was developed and subsequently refined as it offered a 
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way of moving quickly from open coding to the next step of focused coding. It permitted 

the use of a more abductive than inductive approach which resulted in the early 

development of initial categories and sub-categories, using a visual way based on colours 

that was perceived by the authors as intuitively superior and easier to use. (p. 3)  

This process allowed me to create a categorization sytem for organizing all the concepts 

identified. Then, I used different colors to classify the topics and then I identified the patterns. 

The third stage corresponded to identifying common patterns by reading and thinking about the 

similarities to reduce the amount of information. The final stage related to the findings was 

shown in a process of triangulation where the three instruments were analyzed: artifacts, field 

notes, and tests. These sources permitted a triangulation process. Freeman (1998) stated that this 

process “can build stability and confidence in how you interpret your data and thus in what you 

find. It illuminates problems and anomalies, and thus raises new questions to pursue” (p. 98). The 

triangulation process helped me to be sure about the patterns found through the instruments and 

reduce information to see the emergence of categories and subcategories.   

To achieve this process, I followed the methodological triangulation approach. Freeman 

(1998) affirmed that “it uses multiple ways to collect data, and thus to study the problem” (p. 97). 

As Freeman mentioned using methodological triangulation was helpful when using several 

instruments. In my case, I triangulated three instruments: artifacts, field notes, and tests to 

identify the categories and subcategories that gave answers to the research question.  

I identified three categories that emerged with their corresponding subcategories as shown 

in the table below: 

 

 



 WORKSHEETS BASED ON VOCABULARY TO ENHANCE WRITING  
   46 
 

 

Table 1  

Categories and subcategories for the research question. 

Research question: How do the development and implementation of worksheets based on 

vocabulary learning strategies enhance 4th graders' writing? 

Categories  Subcategories  

1. Using materials as a key to 

enrich knowledge  
 Designing attractive worksheets to 

motivate students’ writing 

 Providing clear instructions to promote 

confidence to develop activities  

2. Enriching vocabulary to 

challenge students’ mind  
 Applying different strategies to build up 

new vocabulary 

 Using the senses to learn new words. 

3. Rewriting and following models 

to improve writing 
 Rewriting drafts: an opportunity to 

improve compositions  

 Following models to enhance writing 

Image Caption: Table 1 

Using materials as a key to enrich knowledge. This category is related to how important 

materials are for learning. The worksheets implemented were useful resources to achieve the 

learning goals because they offered students the opportunity to learn in an organized way, to 

practice vocabulary, apply some grammar rules and use both vocabulary and grammar to write 

simple paragraphs. Likewise, they made students’ learning process easier. Núñez et al. (2004) 

stated that “the materials should reflect opportunities to the learners to achieve the objectives set 

up” (p. 130). In this respect, materials should have clear instructions, vocabulary learning 

strategies according to the student’s level and enough examples to guide students to achieve the 

main goal of this research. It is worth mentioning that the worksheets were designed following 

the second language acquisition and materials development principles, and vocabulary learning 

strategies to accomplish the objective. The worksheets offered the opportunity for students to 

learn vocabulary. Students were able to use vocabulary and grammar hints that allowed them to 

write sentences and enhance their writing skills by composing simple paragraphs.  From this 
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category, two subcategories emerged, Attractive worksheets to motivate students to write. 

Understandable instructions to promote confidence to develop activities. 

Attractive worksheets to motivate students to write. At the beginning of the 

implementation, students expressed they felt discouraged to write in English because it was 

difficult for them due to their lack of vocabulary. They mentioned that they did not know enough 

words to write in a comfortable way. Ramos and Aguirre (2014) affirmed that “materials 

conceived by teachers are intended to increase students’ motivation, which also helps to decrease 

anxiety. This kind of materials fits in a much better way with students’ needs” (p. 139). 

Considering that materials were important to motivate students in their learning process, through 

the implementation and analysis of the self-assessment form, I realized that the design of 

worksheets allowed students to learn, apply, and recycle words to understand vocabulary and 

some grammar rules to write simple sentences. Finally, students could follow models to reach the 

main objective.  

 

 

 

 

 

 

Figure 1 (Artifact: Self-assessment analysis p. 1) 

 

As it can be seen in Figure 1, the materials were relevant to the students and had a 

positive impact. They expressed their opinion through the self-assessment form which was 

included at the end of each worksheet. It was possible to conclude that most of them liked and 
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enjoyed doing the activities of the worksheet. Besides, the images seemed attractive to them. This 

confirmed the principles given by Tomlinson (1998), who suggested that “when materials have a 

noticeable effect on learners, that is when learners’ curiosity, interest and attention are attracted” 

(p. 7). If the materials make an impact through the images and vocabulary strategies used, the 

students not only learn in an easy way, but they enjoy the classes and all the activities that teacher 

proposed to improve their writing weaknesses. 

The following artifact excerpt (worksheet No.4) displays how the images allowed students 

to identify vocabulary, learn new words, and relate them to the grammar rules to make short 

sentences and use them to construct a paragraph. The first activity consisted of practicing with 

vocabulary related to prepositions of place. Then, students had to complete some sentences with 

the correct preposition of place. After, the students had to write sentences using the prepositions. 

They looked at the picture, and read the paragraph. Finally, students had to follow the model, 

create a picture, and write a simple paragraph.  
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Additionally, the findings in the field notes showed the positive effect of worksheets on 

students’ interest and motivation as the following example shows: 

I started reading the worksheets and some students were very excited because they knew how important 

this task was for me and for them; they told me they wanted to help others and learn [sic]. 

       (Field notes-Worksheet 1) 

 

Students seemed concentrated because they had to analyze pictures and sentences. Then, they had to write 

sentences by linking them to the pictures. At the beginning, the exercise was not easy for them but they felt 

confident and happy afterwards because they had realized they could do it [sic]. (Field notes-Worksheet 4). 

 

 

As can be seen in the field notes, the students' attitudes towards the development of the 

worksheets allowed me to identify their interests’ and the activities that allowed them to get 

motivated. According to Gardner “motivation refers to the combination of effort plus desire to 

achieve the goal of learning plus favorable attitudes towards learning the language (as cited in 

Chambers, 1999, p. 27). In this case, the motivation could be observed when students participated 

in activities that had a certain level of difficulty, and they felt motivated to improve which helped 

them achieve the goals: to learn vocabulary and to be able to write simple paragraphs. 
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Another element that allowed me to learn about the students’ learning process in the 

vocabulary acquisition and writing improvement were the tests. When I conducted the test, the 

images that were used in the worksheets helped students evoke the new words that they had 

learned and were able to reflect them in their writing activity, so they felt comfortable and 

motivated to write because they could remember the vocabulary and the rules. The following test 

was evidence of of how the materials motivated students to improve their learning process. 

 

 

 

 

 

 

 

 

 

  The image presented above shows how through the images students could remember 

vocabulary and some grammar rules to make simple sentences. Then as you can see in the 

exercise below students read, analyzed the given paragraph model and do it. 
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Providing clear instructions to promote confidence to develop activities. While I was 

observing the class, I noticed that students enjoyed every activity after they had understood the 

instructions. They seemed very enthusiastic as they tried to do their best. The first and second 

worksheets were challenging for them and most of them felt afraid because it was a new 

experience in their learning process. As we can see in the self-assessment analysis in Figure 2, 

clear instructions allowed the students to do all the activities. According to Núñez and Téllez 

(2012) it is important to give instructions, “Giving clear instructions, making strategies explicit, 

balancing and organizing pre-and- post activities, providing variety in the activities” (p. 29). 

Instructions should be clear to the students for them to develop the activities by themselves 

without teacher’s intervention. Thus, students can gain confidence.  As it can be seen in figure 2 

below most of the students expressed that the instructions were clear to them.  
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Figure 2[sic] (Artifact: Self-assessment analysis, p. 2) 

 

This fact, the clarity of the instructions for students, can be also seen in the field notes. I 

was able to discover how students perceived the instructions when the materials were 

implemented. They expressed their confidence as shown in the following field notes excerpt, 

where they had to write about their future plans and the pictures played a very important role.   

In the writing exercise, they had to write a letter to a friend about their future plans. They tried to do their best. 

One of them said that this was their last worksheet and expressed that he felt better writing things. The students 

said that he did not know many things before and that he felt happy and comfortable with his progress and did 

not want classes to finish. Another boy said that he wanted to continue completing these worksheets because he 

had learned a lot. They expressed they understood all the instructions. For that reason, they could develop the 

exercises in a correct way. [sic]. (Field notes- Worksheet 6).  

 

As it can be appreciated in the field notes, students showed more awareness about their 

learning process because each step in the worksheet allowed them to write in the best way 

possible. In this respect, Núñez and Téllez (2009) considered that  

Ideally, learners should be exposed to a set of carefully planned, graded, sequenced and  

very well-articulated learning activities that will eventually enhance students’ self- 

confidence and self-worth as a result of learning at their own pace and in their own styles.  

(p. 180) 
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The former quote highlighted the importance of planning activities in the worksheets with 

easy to understand instructions because they play an important role in making students feel 

confident about developing the activities.  

In the tests, instructions were a useful tool for students because students worked with 

confidence without the teacher’s intervention. They did not ask the teacher to clarify any part. 

Through the tests, I was able to observe whether the students had understood the instructions and 

developed the exercises. This evidenced how clear instructions allowed the students’ 

performance to be improved and to increase their confidence.  
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 The previous images show the complete process of understanding instructions. The first 

image shows a vocabulary activity in which students needed to complete the crossword according 

to the pictures they observed, then the instruction asked for the students to write simple sentences 

and finally students were asked to write a paragraph following the descriptive model. 

Enriching vocabulary to challenge the mind. This category stemmed from the 

observation of how students developed the worksheets. They were focused on vocabulary. Its 

development is essential to learn a language. Mukoroli’s (2011) study found that:  

Without some knowledge of vocabulary, neither language production nor language 

comprehension would be possible. Thus, the growth of vocabulary knowledge is one of 

the essential pre-requisites for language acquisition and this growth of vocabulary 

knowledge can only be possible when teachers employ effective vocabulary teaching and 

learning strategies. (p. 8) 

In this way, teachers should look for strategies for students to learn new words. In this 

second category, it is relevant to say that all the worksheets were designed for students to 

remember the vocabulary using strategies to understand the grammar rules and write short 

paragraphs. From this category, two subcategories emerged, applying different strategies to build 

up new vocabulary and learning new words to activate senses. 

Applying different strategies to build up new vocabulary. This subcategory refers to the 

importance of the development of vocabulary strategies. The strategies proposed in the 

worksheets allowed students to identify and learn new words by practicing it in different ways. 

Some of the strategies were matching, using imagery, drawing, repetition, and labelling pictures.  
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Students became familiar with vocabulary learning strategies progressively. I was able to observe 

that the students increased the number of words in relation to the first worksheet. 

Figure 3 [sic] (Artifact: Self-assessment analysis p. 1) 

 

According to the analysis of the worksheets self-assessment, figure 3 shows the results 

from the questions students answered regarding vocabulary strategies. These results show that the 

strategies built into the worksheets allowed students to learn more vocabulary to complete the 

exercises and to write paragraphs using the words studied. Richard (2000) stated that “as a 

learner becomes more proficient and having the vocabulary to communicate on everyday subjects 

becomes less of a problem, the next step is acquiring enough vocabulary to begin to write texts” 

(p. 143). When students learn enough words, they will be able to write complete sentences. 

The following artifact excerpt demonstrated how the strategies helped students to practice 

new vocabulary. The strategy for the first exercise was a matching activity where the students 

identified the plural form. Then, there was another exercise that allowed students to touch some 

objects and remember the name of each object. Next to these activities we can observe that 

students use the new words to their later activities to accomplish the main goal.  
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       The last exercise shows a puzzle activity where students used a list of new words. then, we 

can observe that the new words were necessary to construct a simple paragraph. 
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Moreover, the field notes demonstrated the vocabulary strategies were helpful in the 

vocabulary learning process, because the students expressed that different ways of managing the 

class allowed them to have fun and enjoy the class.  

In the matching exercise, they feel comfortable. They say this activity is very easy because the pictures help to 

connect the new vocabulary. The Chinese whispers activity, a repetition task, is useful and I can observe they 

look excited doing this exercise and most importantly, I was able to observe students learn new words while 

playing. [sic]. (Field notes- Worksheet 2). 

 

As reflected in the field notes, the students enjoyed the activities that were focused on 

different vocabulary strategies. I noticed they had memorized the new words practiced and they 

related the words to the activities they developed. According to Alqahtani (2015), “A good 

teacher should prepare various and up to date strategies in order to be understood by students and 

make them feel interested in learning process” (p. 24). When teachers are aware of their role and 

understand all the implications of learning a language, they do their best in their practices. In the 

worksheets, the objective was to use vocabulary strategies that helped students to assimilate all 

the vocabulary to improve their writing skills. 

Using the senses to learn new words. When students were completing the worksheets, 

they seemed to be connected with the new words they were learning. I realized that their senses 

helped them memorize and retain new vocabulary much more quickly and for a longer period of 

time. In the tests, sometimes students remembered the use of some words or grammatical 

exercises by remembering the activities where they had to use their senses. The next artifact 

shows students’ viewpoint of the senses they used to develop the worksheets.  
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   Figure 4 (Artifact: Self-assessment analysis p. 1) 

 

Some exercises focused on the use of different senses. They were intended for students to 

experience a new condition, and relate and internalize the new vocabulary. According to 

Wortman (1998), “To use senses to gain information helps learning to be more meaningful and 

useful. Children naturally learn with all the senses” (p. 1). The figure (4) above displays the 

senses they used the most, which let students live through a new experience in vocabulary 

learning. Students identified the senses they used in the different exercises. The use of senses 

helped them recognize their own best way of learning new words. The ideas came to their minds 

remembering the exercises done using the senses.  
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The following artifact includes pictures that highlighted the senses for students to identify 

the sense they used. Students used their senses in the exercises as is shown in the following 

excerpts.   

The exercise above shows that both hearing and sight were the senses the students needed 

to develop the activity that was about prepositions of place and then an extra activity that let them 

relate the vocabulary to the pictures and complete sentences. In the next exercise, sight, hearing, 



 WORKSHEETS BASED ON VOCABULARY TO ENHANCE WRITING  
   62 
 

 

and taste were the senses used by students. They prepared a sandwich and at the end they had the 

opportunity to taste their own recipe. 

Additionally, the field notes confirmed that when students learn through senses, many 

words and situations are internalized as we can observe in the following excerpts. 

The recipe is a wonderful exercise for them, they tell me they have never prepared a recipe in class and they 

say, “we like experiential activities” and I think they are enjoying a lot practical experiences. They try to do 

their best with their pronunciation and follow all the instructions and use the vocabulary learned. [sic] (Field 

notes- Worksheet 3) 

 
The next activity is a touching exercise, I give the instruction, and they look very enthusiastic. They work in 

pairs, eyes blindfolded and I can realize they love the activity and most importantly they remember the 

vocabulary learned. [sic] (Field notes- Worksheet 4). 
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As can be seen in the former field notes students enjoyed experiential exercises where 

they could use their senses. The senses helped students learn in a meaningful way. Pitts (2012) 

stated that “we rely heavily on our senses to process information when learning and engaging 

more than one sense when teaching can help information processing. Using multiple senses 

allows more cognitive connections and associations to be made with a concept” (learning is 

multisensory section, para. 1). Considering that all the students have different learning styles, it is 

essential for teachers to design worksheets including the use of the senses in the activities for 

students to remember and retain vocabulary more effectively. 

Rewriting and following models to improve writing. First, it was important for students 

to learn new words; then, to learn some grammar rules to understand how to organize and write 

sentences; and finally, to follow models to write simple paragraphs. Byrne (1993) claims that “in 

view of the many difficulties with which the students are faced in learning how to write a foreign 

language, the fundamental principle of guiding them in various ways towards a mastery of 

writing skills, and sometimes controlling what they write…” (p. 25). Following models and 

applying the strategy of revising, editing, and writing paragraphs two or three times was a 

successful activity because students improved their writing skills by doing two or three times the 

exercises and fixing the mistakes suggested in the feedback. From this category, two 

subcategories emerged: Rewriting drafts: an opportunity to improve compositions and Following 

models to enhance writing. 

Rewriting drafts: an opportunity to improve compositions. Writing is a challenge for 

students since they must organize their ideas, remember the use of grammar to avoid mistakes, 

and know forms of expression to express what they want to communicate. The best way to learn 

to write is: first, practice writing every day; second, fix the corrections the teacher makes on your 
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drafts; third, reflect on the teacher’s feedback to avoid making the same mistakes; and fourth, 

return the improved text. The teacher plays an important role in the students’ process of writing 

because his/her feedback and suggestions should be done on time and should be clear for students 

to follow instructions and improve their writing skills. Rewriting was the most valuable step for 

students because they felt confident about what they had written and they could see their own 

progress.  

The worksheets’ assessment analysis was an important instrument for confirming that 

students had followed the instructions to improve their writing.   

 

 

 

 

 

 

Figure 5 (Artifact: Self-assessment analysis p. 1) 

 

The figure shows three important aspects that were taken into account to evaluate the 

writing process. The first aspect was to check if they had used the vocabulary learned. Then, 

students analyzed the strategies and finally, they felt that the feedback helped them improve and 

see their own progress.  

Progressive activities for students to write can be seen in the artifact (worksheet No2) 

below. Once the students learn the vocabulary and take into account some grammar rules they 

start doing simple sentences with visual aids. Then the worksheet showed a model of descriptive 

paragraph and the space to write the first draft.  
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       The following artifact (worksheet N.5), showed more progress because students had to draw 

and then according to the picture they wrote a descriptive paragraph following the model and 

using more words in this case prepositions of place.  
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The following excerpt demonstrates the importance of rewriting for students: 

Every time a student completed a worksheet, mistakes decreased. The difficulty increased but they 

expressed they were very happy because they could write more. Some students seemed a little bit bored 

because they had to correct and write again; but, at the end, they noticed their progress. [sic] (Field notes – 

Worksheet 5) 

 

Each time they finished a worksheet, the students expressed their appreciation for having  

learned to write. Although they did not like the idea of correcting their writing completely, they 

recognized that it was important to learn from their mistakes. 

Following models to enhance writing. The writing process involved a number of 

activities, including planning, drafting, reviewing, correcting and writing the final text. The 

teacher offered students some models that guided them to improve their writing skills in a 
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progressive but significant way. Graham and Perin (2007) stated that “students are encouraged to 

analyze these examples and to emulate the critical elements, patterns, and forms embodied in the 

models in their own writing” (p. 20). In the worksheets, a model was shown as a strategy of 

improvement in the process of writing. The following figure shows the results obtained in the 

analysis of the self-assessment.  

 

 

 

 

                       

                    Figure 6 (Artifact: Self-assessment analysis) 

 

Due to the fact that writing is a complex skill, most students actually needed guidance to 

improve. Teachers have a crucial role in guiding students’ writing process by providing them 

with models, feedback, and support to help students become self-confident and aware of their 

progress. The following artifact (worksheet No.5) shows the examples provided in each of the 

written activities as well as the teacher’s feedback. This feedback highlighted those aspects 

students needed to improve on as it can be observed throughout the artifact.   
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Using models such as examples of sentences and paragraphs had a positive effect in 

students, as we can appreciate in the following field notes excerpt. 

After having done different exercises to learn vocabulary and then practiced simple sentences following 

grammatical rules, students began to analyse and read the writing model that was on the worksheet. Some of 

them asked me about some connectors and some extra words that they did not know the meaning of. After a 

few minutes, they started to write trying to follow the model; although some students asked me if they could 

write another idea to complement what they had in the example. When they finished writing, I observe that 

some of their reactions were positive. Some students stated that they could not believe that they had written 

so much. Then, I proceeded to provide the corresponding feedback to guide and to support them in their 

process of writing. [sic] (Field notes – Worksheet 5) 

 

       It was gratifying to realize that the writing strategies such as writing drafts and following 

models helped students improve their writing process.  

This chapter reported the findings and all the process to deal with the data showing some 

categories and subcategories and then the findings were used to provide the foundation for the 

conclusions and implications outlined in the final chapter. In the next chapter, I present the 

conclusions of the research study taking into account the previous findings. 
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Chapter V 

Conclusions and Pedagogical Implications 

In this last chapter, I present the main findings of my research with the consequential 

implications. It also presents the conclusion and the implications for the institution, material 

developers, students, and teacher researchers. Finally, it describes the limitations of this study 

and some questions for future research studies. The research question for this study was: How do 

the development and implementation of worksheets based on vocabulary learning strategies 

enhance 4th graders' writing?  

Conclusions 

Introducing a small amount of vocabulary at a time, starting with the most frequent, 

useful, and learnable, and returning later to more difficult vocabulary was an excellent strategy 

that allowed students to learn, memorize, recall, and use words correctly. I also concluded that for 

the participants, the use of different learning vocabulary strategies such as listing, associating, 

matching, organizing, classifying, and labeling words became essential for the achievement of the 

main goal.  

The permanent use of vocabulary strategies such as labelling, matching, repetition, listing 

words, drawing, among others to foster vocabulary learning was an important element because 

students were willing to complete all the exercises to improve their vocabulary to learn how to 

write simple sentences and paragraphs. The worksheets involved students’ needs, interests, and 

expectations. For this reason, students felt confident about their everyday activities and were 

more effective learners because teachers were responsible for choosing a methodology that gave 

learners the opportunity to gain as much knowledge as possible. This was a process where 
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students not only learned vocabulary, but also learned some grammar rules to write in a coherent 

way.  

An appropriate piece of guidance, the strategy of writing first draft then received a 

feedback, the development of a second draft, following models, revising and editing were 

elements that improve students’ writing. This guidance helped students write in a more effective 

way. They expressed they could do it because their vocabulary knowledge had increased 

significantly. Nevertheless, the fourth graders made some mistakes and it was clear that they 

needed to continue working on vocabulary learning strategies to foster their writing skills.    

The implementation of the multi-dimensional approach in each worksheet played an 

important role in students’ active participation. In addition, the use of senses to learn vocabulary 

or grammar rules resulted in positive effects.  

Pedagogical Implications 

 This research study had a positive effect on my professional and personal growth because 

in my career because I was learning throughout the whole process, especially by identifying 

students’ needs and searching for strategies to improve their overall English proficiency it 

allowed me to become more reflective about my teaching practice. The school also benefited 

from this research study because I gave students resources for motivating them to have a better 

level. Likewise, the creation of materials improved the methodology used in English classes at 

the school. Besides, the students had a permanent companion during the process. I was able to 

guide them through all the activities and helped them overcome difficulties. Similarly, this 

research study had a positive effect. This study contributed to the writing process on the students 

because fourth graders were motivated throught the implementation of vocabulary learning 
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strategies that allowed them to enrich their knowledge and increase their confidence feeling to 

write. 

Limitations 

It is important to mention that there were some factors which became constraints during 

the study. The first factor was time because students received only two hours of English class per 

week. It would have been better to implement the worksheets more slowly as part of a continuous 

process. Consequently, I had to borrow hours of class to complete my research study. A second 

factor was that I took upon myself cost of the materials. In this way, I printed in color because the 

students preferred to do the activities with attractive layouts. Besides, the multi-dimensional 

approach required a lot of teacher time investment.  

Further Research 

To conclude, I propose the following question for future studies.  How does the 

development of different kinds of writing texts following models help students to improve their 

writing?  

How does the implementation of metacognitive strategies contribute to enhance argumentative 

writing? 
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Appendices 

Appendix A: Consents Form 
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Appendix B: Need Assessment Form 
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Appendix C: Field Notes Form 

COLEGIO RINCON SANTO SEDE MISTERIO  

FIELD NOTES 

WORKSHEET NUMBER: _____   DATE:__________________________________              

HOUR:_____ 

PRE-ACTIVITIES  

WHILE  

POST-ACTIVITIES  
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Appendix D: Self-assesment form 
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